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 ABSTRACT 
 
Febriani Astuti, 2017. “Improving Students’ Skill In Writing Recount Text Using 
Animated Videos ( A Classroom Action Research on The Tenth Grade Students in 
MAN 3 Sragen in The Academic Year 2016/2017 )”. Thesis, English Education, 
Islamic Education and Training Faculty, IAIN Surakarta. 
 
Advisor : Dr. H. Giyoto, M.Hum 
Keywords : Classroom Action Research, Audio-visual media, Writing 
 
This thesis presents an analysis on the implementation of audio-visual 
media to improve students’ writing skill. Based on the problems found in the pre-
test result, the objective of the research is to know whether animated videos can 
improve the writing skill of the tenth grade students in MAN 3 Sragen in the 
academic year 2016/2017. 
The data were the score test taken from the tenth grade students of MAN 3 
Sragen in academic year of 2016/2017. The students will be limited to the X IPS 
which onsists of 20 students. Test is used as a technique to measure students’ ability. 
The test here is the writing test that is held before the treatment, after cycle 1, and 
after cycle 2. The researcher used a mix scoring guide from Brown and Bailey 
(1984) and Heaton (1988) to score the students’ writing.  
Based on the research, it has been found that mean score of pre-test is 57,45. 
This score was used as the guide for the researcher to examine students’ 
development. After knowing the problems of the students from the result of pre-
test, the researcher made a lesson plan of cycle I with a refreshing method and media 
which may trigger students’ attention in learning English, especially in writing. The 
mean score of post-test in cycle I is 65,6. While the mean score of the result of the 
test in cycle II is 77,95. By comparing the mean score of pre-test, post-test cycle I 
and post-test cycle II, it tells that there is an improvement in students’ writing skill, 
especially in writing recount text. The result of analysis shows that audio-visual 
media can be used to teach writing and to improve students writing skill. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Based on Curriculum 2013, the general objective of teaching English 
is to develop students' communicative competence of the four language skills 
or aspects of teaching and learning; listening, speaking, reading and writing. 
Each skill has its own characteristics, for instance writing. Writing is a skill 
which has crucial case and considered as the most difficult in English. Hughey, 
et al. in Awaliya et al. (2014: 1) states that writing is often found as the most 
difficult skill among all of the English skills, both as the first and as the 
second language. Fauziati (2010: 45) also states that writing is the most 
difficult skill to master for foreign language learners. This is due not only to 
generate and organize ideas using an appropriate choice of vocabulary, 
sentence, and paragraph organization, but also to turn such ideas into a 
readable text (Richards & Renandya, 2006: 34). Not only those compenents, 
but writing also involves  some  other language  components,  such  as 
spelling, grammar, and punctuation. When someone writes something, he or 
she is required to be able to communicate with the readers without face-to-
face interaction because he or she just produces written product as his or her 
writing. All of these components are important to be mastered in order to 
produce a good writing and to improve his/her writing skill. 
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The writing skill is the skill of the most dominant of all English 
language skills. Many students get difficulty in writing, like they get difficulty 
on how to arrange the word and sentence. Writing at every level of study 
becomes a skill that is needed and demanded by the students. Scott in 
Mahmoudi (2017: 221) stated that writing skill is often perceived as the most 
difficult skill to be mastered because it requires many aspects of language in 
its production such as organization, content, language use, mechanic and 
vocabulary. Teacher’s creativity and guidance are needed in order to fulfill 
those aspects and to get the teaching and learning process more interesting. 
Teachers provide spaces and needs for students who have different learning 
styles and help them in increasing their confidence to produce a good writing. 
Related to the fact, the tenth grade students of senior high school are 
expected to be able to use the steps of rhetorical development accurately in 
writing texts. Pardiyono (2007: 2) states that writing is divided into eight text 
genres, namely: procedure, descriptive, narrative, recount, anecdotal, 
expositional, discussed, and news item texts. Each type has different purpose 
and generic structure.  
The types of genres which are taught in Senior High School are 
narrative text and recount text. Narrative is a piece of text tells a story and in 
doing so entertains or informs the reader or listener, which functions is to 
amuse, entertain, and to deal with actual or various experience in different 
ways. The narrative deals with a problematic event lead to a crisis or turning 
point of some kind in turn finds a resolution. Derewianka (1990: 14) states 
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that recount is a text that retells events or experiences in the past which its 
purpose is either to inform or to entertain the audience. It explores the series of 
events which happened and there is no complication among the participants. 
Recount is very similar with narrative, so the thing that differentiates both of 
them are the schematic structure of the body paragraph. 
The researcher decided to choose recount text for this research because 
it reflects the experience of the writer, in this case is the student. Experience 
can be included as the authetic materials in the teaching and learning process. 
Morrow in Gilmore (2007: 98) states that authentic text is a stretch of real 
language, produced by a real speaker or writer for a real audience and 
designed to convey a real message of some sort. Authentic materials is 
significant since it increases students' motivation for learning and makes the 
learner be exposed to the 'real' language as discussed by Guariento & Morley 
in Kilickaya (2004). 
Babbage (2000: 24) states in Collins English Dictionary, teaching is 
described as showing someone how doing something, giving instructions or 
lessons in a subject to students or causing to learn or understand. It means that 
the teacher is a combination of an imparter of knowledge and a facilitator of 
learning. Teacher should prepare the materials related to facts, concepts, 
generalizations, rules, principles and applications so it emerges meaningful 
materials and activities for students. Writing class should be a pleasureable 
experience for the students. Writing class considers developing writing 
interest and offering students the opportunity to practice their writing skills in 
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meaningful ways and ultimately develop positive attitudes about writing 
especially in foreign language. In teaching writing, teacher should consider 
students’ need and interest. 
Considering the indicators of writing are content, grammar, 
organization, vocabulary and mechanics, not all of these indicators are 
achieved by the students. As showed by the pre-test that already held to the 
tenth grade students in MAN 3 Sragen, there are some problems that arise. 
The problems are: (1) the students found difficulties in developing their ideas 
to write recount text, (2) the students found difficulties to use vocabulary 
appropriately, (3) they did not know the correct spelling and punctuation of 
certain words, (4) the teacher also agreed that  most of the students cannot 
write sentences with grammatically correct, and (5) the students write recount 
text without paying attention to its generic stucture. 
Beside the problems in writing skill, the researcher found some 
problems in classroom situation: (1) the students are not active during the 
writing activity. Most of them are not interested to accomplish the assignment 
given by the teacher, (2) the  students did not pay attention to the teacher, (3) 
the students have low motivation in writing activity. 
Those problems that happen in classroom are caused by some factors. 
In this case, the factors are highly related to the techniques used by the 
teachers. Whereas the teaching techniques it self have a great effect to the 
classroom situation and students attitude toward the activities given. The 
example is when teacher uses the same technique in one whole semester, of 
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course it will be boring and monotonous. While a monotonousness will 
demotivate students, it means student will prefer to be passive and silent in the 
classroom. 
Therefore, based on the problems found in the pre-test, the researcher 
propose a solution by implementing audio visual media in writing class. Audio 
visual media was proposed to solve teachers’ worries in creating an enjoyable 
class. Reddy in Kurniawan (2016: 184) states that audio-visual in education 
mostly used an interactional devices like film projectors, radio, video, 
television charts, posters, models, field trips, etc. Media is expected to arouse 
interest in students learning English. There are three reasons for using audio 
visual media in teaching practices. The first, the media contains appropriate 
physical and character description which supports visual and audio aspects 
that may stimulate students’ understanding clearly. The second, using modern 
technology for teaching means the teacher can adjust teaching learning 
process toward world advance. The last, audio visual media is close to the 
students’ real life and needs. Students are not only taught through verbal 
symbols course from the teacher but also provided a variety of learning by 
using audio-visual media. In this research, video animation is used as the 
media in teaching writing. This video consists of recount text materials which 
is explained in a fun way. The songs, the pictures, and even the fonts are 
designed to attract students’ attention to observe without making them feel 
saturated. According to Harmer (2004), getting students’ attention and interest 
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are some of the important considerations. Those media help to keep students 
in charge with attention and interest in language classes.  
At last, after all the description given, the researcher is interested in 
conducting a research under the title “Improving Students’ Skill in Writing 
Recount Text Using Animated Videos (A Classroom Action Research on the 
Tenth Grade Students in MAN 3 Sragen in The Academic Year 2016/2017)”. 
 
B. Problem Identification   
The problems which were found from the pre-observation are: 
1. The students of MAN 3 Sragen found difficulties in developing their ideas 
to write recount text. 
2. The students of MAN 3 Sragen found difficulties to use vocabulary 
appropriately. 
3. The students of MAN 3 Sragen did not know the correct spelling and 
punctuation of certain words 
4. The teacher of MAN 3 Sragen also agreed that  most of the students 
cannot write sentences with grammatically correct 
5. The students of MAN 3 Sragen wrote recount text without paying 
attention to its generic stucture. 
 
C. Limitation of the Problems  
Based on the problem that emerges on the problem identification, it is 
necessary to limit the problems so this research became more accurate, 
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effective, and understandable. This study focused on the use of animated 
videos to improve the students’ writing in recount text. The participant of this 
research are tenth grade students in MAN 3 Sragen in the academic year 
2016/2017. 
 
D. Problem Statements 
Considering the explanation above, the problem of the research can be 
identified into research questions, that are: can the use of animated videos 
improved the students’ skill in writing recount text? 
 
E. Objective of the Study  
This research  is conducted to answer the research questions, that are : 
To know whether animated videos can improve the students’ skill in writing 
recount text. 
 
F. The Benefits of The Research  
1. Theoretically  
The result of the study may give some information in teaching writing by 
using audio visual, this research also informs the English teacher that there 
are interesting ways of teaching writing and those can be applied to 
students as well.  
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2. Practically 
a. The students are more comfortable and supporting situations inside the 
classrooms so they become interested in joining the class. Dealing with 
their English writing competence in learning English, they are easier to 
master it by using audio visual.  
b. The teachers can get a clear description about how to use audio visual 
media in teaching English effectively to students. Besides that, it can 
help them that how to create an interesting and comfortable 
atmosphere in the class so the students do not feel bored to join the 
learning activity and audio visual can be an alternative teaching 
method to teach writing. 
 
G. Definition of Key Terms  
Based on the variables above, the definitions of key terms are: 
1. Writing Skill  
There are some definitions of proposed by some experts. Based on 
Longman Dictionary, writing means the activity of creating pieces of 
writen work, such as stories, poems or articles. Based on Urquhart and 
Mclver (2005: 5-6), writing is a recursive process, which means students 
revise throughout the process, frequently moving back and forth among 
the stages. 
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2. Animated videos 
Animated videos media is a medium that consists of visual media that is 
synchronized with the audio media, which is very possible the 
establishment of two-way communication between teachers and students 
in the teaching-learning process. 
3. Recount Text  
Derewianka (2004:14) states that recount is a text that retells events or 
experiences in the past which its purpose is either to inform or to entertain 
the audience. 
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CHAPTER  II 
THEORITICAL RIVIEW 
 
A. The Nature of Writing  
Writing is an important basic language skill that students should 
master in their language learning effort. Writing is a medium of 
communication that represents language through the inscription of signs 
and symbols. Writing is a productive skill that urges the writer to carry out 
the meanings or messages in the written form. In the writing process, the 
writer tries to interact with the readers by exploring the ideas in the written 
form. 
1. Definition of Writing  
Writing is one of language skill. Many students think that 
writing is a difficult competence, but actually writing is an easy and 
enjoyable activity if there is suitable method or interesting teaching 
techniques (Fauziati, 2010: 45). According to Rivers (1981: 294), 
writing is conveying information or expression of original ideas in a 
consecutive way in the new language. Besides, Galbraith (1998: 137) 
states that writing is discovery. The process of its discovery are 
figuring out the meaning and putting the meaning into language. 
Moreover, Tiedt states that writing is a method of expressing 
ideas about any subject content (1989: 1). A student writing a 
composition faces three problems: what to say, how to organize, and 
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how to say. The topic of the compositions, which is something within 
the student's personal experience or knowledge, provides him of what 
to say. According to Oshima and Hogue (2006: 265) writing is defined 
as a process of creating ideas, organizing them, writing a rough draft, 
and finally polishing the rough draft through editing and revisions. 
Writing is communication, writing is self-expression, writing is public, 
writing is rule-governed, behavior, and away to learning. 
Based on those definitions above, the researcher defines 
writing as A recursive process of discovering, organizing the original 
ideas, putting them in a paper, reshaping and revising them, presenting 
sounds in a visual symbol as a new language. 
2. The Importance of Writing 
 Ur (1996: 163) states writing is the expressing of ideas, the 
conveying of message to the reader so that the ideas themselves 
should arguably to be seen as the most aspects of writing. Neat 
handwriting, correct spelling, and punctuation, acceptable gram 
selection of vocabulary are thing that need some attention to be paid 
by a writer. 
Byrne (1979: 6) states the importance of writing for teachers 
and students. First, teachers present space for different learning styles 
and needs in the practice of some forms of writing. It helps the 
student's confidence in writing who usually has bad mark in speaking. 
It builds comfortable and relaxed zone to write. Next, students 
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recognize some real evidence that they make progress in the language 
process by written work. Third, writing gives various classroom 
activities, such as a break from oral activities and increase the amount 
of language contact through work that can be set out from the 
classroom. The last, writing is also needed for formal and informal 
testing of students competency in language. 
 Therefore, it is urgently needed to state that writing is a skill 
of language that needs to be improved.  This statement than becomes 
the foundation of issue in this research. 
3. The Components of Writing  
Writing, like other skills in general, has some aspects that 
must be well understood and used by the writers. Bell and Burnaby 
(1984, as cited in Nunan, 1989: 36) state that the writers should have 
sufficient control of content, format, sentence structure, vocabulary, 
punctuation, spelling, and letter information. Writing is a skill that 
requires many aspects of language in its production such as 
organization, content, language use, mechanics, and vocabulary. 
Brown (2000: 357) outlines some aspects of writing such as content, 
discourse, organization, syntax, mechanics, and vocabulary. Further, 
Nunan (1989: 37) mentions some characteristics of being a successful 
writer such as 1) mastering the mechanics of letter formation, 2) 
mastering and obeying conventions of spelling and punctuation, 3) 
using the grammatical system to convey one’s intended meaning, 4) 
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organizing content at the level of paragraph and the complete text to 
reflect given or new information and topic or comment structures, and 
5) electing an appropriate style for one’s audience. 
To sum up, by summarizing those experts’ explanation, there 
are five components of writing that should be understood and used by 
the writers as follows: 
a. Content 
Content refers to the topic, idea or message in the text. Good 
writing should have good content which can convey ideas or 
messages to the readers. 
b. Organization 
Organization refers to arrangement or form of the text. Good 
writing should have good organization in which the idea is 
arranged coherently. 
c. Grammar 
Grammar refers to a set of rules to help a writer construct sentences 
coherently. Good writing should have good grammar because this 
aspect can determine whether the writing is good or bad. 
d. Mechanics 
Mechanics refers to the use of particular conventions in written 
language. It includes spelling, punctuations, and capitalization. 
These are conventions and students have to memorize them. 
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e. Vocabulary 
Vocabulary refers to a list of word choice used in the text. It 
usually deals with style to whom the writing is addressed. A 
vocabulary usually develops with age, and serves as a useful and 
fundamental tool for communication and acquiring knowledge. 
4. Micro-skills and Macro-skills of Writing 
 Writing ability is the competence of the students to be able to 
use English written and correctly by using good grammar, vocabulary, 
organization and cohesion. The description of micro-skills and macro 
skill for writing in this follow (Brown, 2004: 221): 
The micro- skills for writing are:  
a. Produce graphemes and orthographic pattern of English. 
b. Produce writing at an efficient rate of speed to suit the purpose. 
c. Produce an acceptable core of words and use appropriate words 
order patterns. 
d. Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization)patterns and rules. 
e. Express a particular meaning in different grammatical forms. 
f. Use cohesive devices in written discourse. 
The macro-skills for writing are: 
a. Convey links and connections between events, and communicate 
such relations as main idea, supporting idea, new information, 
given information, generalization, and exemplification. 
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b. Develop and use a battery of writing strategies, such as accurately 
assessing the audience interpretation, using pre-writing devices 
with fluency in the first draft, using paraphrases and synonyms, 
soliciting peer and instructor feedback, and using feedback for 
revising and editing.  
c. Appropriately accomplish the communicative functions of written 
texts according to form and purpose. Distinguish between literal 
and implied meanings when writing. 
Based on the micro and macro skills above, the writer makes 
a summary which is relevant to the students in MAN 3 Sragen. The 
students should have ability in expressing the ideas, combining the 
sentences into a good paragraph, combining one sentence to the other 
sentences, selecting the appropriate vocabularies, and using correct 
grammar to make the text coherence. 
5. Writing Process  
Writing encourages thinking and learning when learners view 
writing as a process. Many persons write to give her thought and their 
feeling. Writing process is especially appropriate for ESL and EFL, 
because one of the prominent features is an emphasis on fluency. Just 
as young learners learn to speak fluently, they also need to learn how 
to write fluently (Cameron, 2001 : 102).  
There are 4 essential steps of the writing process namely pre-
writing, drafting, revising, and editing (Flower & Hayes, 1981: 367):  
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a. Pre-writing 
Pre-writing is also called planning. In this important first step, 
learners are given an opportunity to collect their thoughts and 
ideas before committing pen to paper. They need time to develop 
ideas. They may need time to read or undertake other form of 
research. In pre-writing step, the learner begins digging for the 
basic raw they need. They are expected to be able to formulate the 
purpose and then organize the ideas. If the planning is done 
properly, it can ease the students to write without hesitation or 
worry.  
b. Drafting  
Drafting has aim to translate plans and ideas into a provisional text. 
Drafting allows writers the flexibility to explore, to make 
discoveries and to change their ideas. Drafting allows writer to 
start producing their writing by developing their ideas. It is often 
the cases that as writers proceed with creating a text, they come to 
redefine ideas, think of new ideas, and perceive different and more 
significant way of sequencing their ideas. The actual creation of a 
text is a process that demands a great deal of concentration and 
application.  
c. Revising 
Revising is the process of seeing again, or discovering a new 
division for the writing that the students produce during pre-
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writing or drafting.  Learners should employ various reading 
strategies to help them rethink, reorder, and rewrite substantial 
portions of what they have been written. Additionally, Bits of text 
can be deleted, added, or removed to a different place. Revising 
occurs when a writer looks for feedback from a teacher or another 
student. At this stage, the learners get revision from other people 
who have more knowledge on the topic by adding, removing, 
rearranging and replacing the sentences or words. In this case, a 
teacher is the appropriate person who knows well about the topic 
has been written in order that the students' work can be more 
logical and coherent.  
d. Editing  
When the decision is made and the draft is finished, there remains 
the task of editing and publishing. Editing needs to be done after 
revision. In this stage, the learner knows where the in-correct 
words or sentences, and then they begin to edit their work Editing 
involves the careful checking of the text to ensure that there are no 
errors spelling, punctuation, word choice, and word order.  
Writing encourages thinking and learning when learners view 
writing as a process. In order to write a text which is able to deliver 
students’ thought and message, there are four essential steps in writing 
process, that are: pre-writing, drafting, revising, and editing. 
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6. Teaching Writing  
Writing is full of starts and stops, punctuate, by long pause 
for reflection or by the need to regenerate concentration. It can be 
concluded that teaching writing is essentially important for 
students. Raimes in Ghufron (2016 : 51) gives the reason for 
teaching writing, "we frequently have to communicate with each 
other in writing and writing reinforce grammatical structure, 
idioms and vocabulary, so teaching writing is a unique way to 
reinforce learning". 
From the statement above, it can be concluded that written 
exercises will generally be used simply to reinforce the learning of 
specific grammatical points and lexical items. The later on, writing 
will be treated as an end of a complex skill in involving the 
simultaneous practice. According to Brown (2004: 221-233), there 
are some types of writing performance in teaching writing in this 
below: 
a. Imitative or writing down  
At the beginning level of learning to students will simply "write 
down" English letters, words, and possibly sentences in order 
to learn the conventions of the orthographic code.  
b. Intensive or controlled  
Controlled writing is to present a paragraph to students in 
which they have to alter a given structure throughout. 
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c. Self-writing 
A significant proportion of classroom writing may be devoted 
to self-writing, or writing with only the self in mind as an 
audience. It includes diary and journal. 
d. Display writing  
For all language students, short answer exercises, essay 
examinations, and even research reports will involve an 
element of display. 
e. Real writing  
There are three subcategories illustrate how reality can be 
injected: academic, vocational/technical, and personal. 
Writing is one of those skills that deeply requires students 
to be motivated. If they are not involved in the writing task, in 
other words, if they don't have a reason to write, the task that has 
been planned by the teacher will not be an effective learning 
experience. The task given should be appropriate with the type of 
writing performances taught to the students. 
7. The Purpose of Teaching Writing Skill  
According to Harmer (2007: 329), a teacher helps students 
to build the writing habitual so the students recognize as being a 
normal part of classroom practice. Hence, Harmer (2007: 330-331) 
states when teacher asks students to write, the ones that are 
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especially important are as a motivator, as a resource, and as a 
feedback provider. 
a. Motivator  
The teacher will motivate the students to make paragraphs by 
creating the right condition for generating ideas. The teacher 
persuades the student to make useful activity in class. The 
teacher also encourages the student to make as much effort as 
possible for maximum benefit (Harmer, 2007 : 330). 
b. Resource  
The teacher should be ready to supply information and 
language where necessary. The students could believe that the 
teachers are always available and prepared to look at their work, 
offering advice and suggestion (Harmer, 2007 : 330).  
c. Feedback provider  
Feedback provider is an important factor in the writing process. 
The teacher task is to, respond positively and encouragingly to 
the content of what the students have written. The teacher will 
consider the correction based on the students need (Harmer, 
2007 : 331).  
Teachers are having a great role in students’ development, 
especially to improve their skill in language learning. Teacher as a 
motivator, as a resource, and as a feedback provider are the 
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important role that should be mastered for being able to conduct an 
effective teaching and learning process. 
8. Genre-Based Approach in Teaching Writing  
Byram (2004) in Lee (2013: 313) stated that genre-based 
approach or genre approach is a framework for language 
instruction based on examples of a particular genre. Genre- based 
teaching is concerned with what learners do when they write. It 
allows writing teacher to identify the kinds of texts. 
The students will have to write in their target context 
(occupational, academic, or social) and to organize their course to 
meet these needs. One of the most important principles of genre 
based approach to writing is the emphasis on functions of language 
and how meanings work in context. Genre Approach resembles the 
product approach in that a model text is analyzed on the basic of 
grammatical and text features then is followed by guided writing in 
a joint construction stage before a final. 
Genre-based approach in teaching and learning focuses on 
the understanding and production of selected genre of texts of 
spoken and writing. The purpose of genre based approach that the 
students have knowledge of the topic, the conventions and styles of 
the genre and the context in which their writing will be read 
(Harmer, 2001 : 258- 259). Johns (2002:26) states there are various 
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practical applications of genre-based approach in teaching writing. 
In this case, how teaching texts as follows:  
a. Modeling  
The teacher builds up the context relevant to the field of inquiry 
and provides learners with models of the genre in focus in this 
context, helping learners explore the social purpose of the text, 
its prototypical elements of structure, and its distinctive 
language feature.  
b. Joint negotiation of text  
The teacher prepares learners for joint production of a new text 
in the focus of genre. Teacher and students compose a new text 
together, drawing on shared knowledge of both the learning 
context itself and the structure and feature of the genre.  
c. Independent construction of text  
The learners work on their own text using process such as 
drafting, conferencing, editing, and publishing.  
From the statements above, it can be concluded that the 
following principles of genre based approach as follows:  
a. Each genre has its own social function.  
b. Each genre has its own generic structure and language feature 
or language function. 
c. Each genre has its own context  
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d. Each genre encourage and enhance students with certain 
knowledge or context. 
e. Teaching genre needs a model of the text as media.  
9. Writing Assessment  
Writing assessment is a must-task for the teacher. There are 
several reasons for testing writing in the English language 
classroom, including meeting diagnostic, proficiency, placement, 
achievement, and performance. Thus, a teacher will indicate that it 
is not only the product that is but that commitment to the process is 
also expected. Then, in line with Brown, Hughes also lists some 
components in testing writing. The components include in the 
scoring system. They are grammar, vocabulary, mechanics, fluency 
and form. Brown and Bailey (1984) in Brown (2004: 244-246) 
states the five general categories that are often the basis for the 
evaluation of student's writing and Heaton (1988: 146) also made a 
scoring guide for writing by examining the five indicators of 
writing. Below is the scoring guide which is a combination of both 
experts: 
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Table 2.1 The Scoring Guide to Evaluate Student’s writing 
No. Indicators Score Comments 
1. Content 30-26 
 
 
 
25-21 
 
 
 
 
20-16 
 
 
 
15-8 
 
 
 
1) Essay addresses the assigned topic; the 
ideas are concrete and thoroughly 
developed; no extraneous material; 
essay reflects though. 
2) Essay addresses the issues, but misses 
some points; ideas could be more fully 
developed; some extraneous material is 
present. 
3) Development of ideas, not complete or 
essay is somewhat off the topic; 
paragraphs are not divided exactly 
right. 
4) Ideas incomplete; essay does not reflect 
careful thinking or was hurriedly 
written; inadequate effort in area of 
content. 
  7-1 5) The essay is completely inadequate and 
does not reflect the college level work; 
no apparent effort to consider the topic 
carefully 
2. Organization 20-18 
 
 
 
 
 
 
 
1) Appropriate title, effective introductory 
paragraph, the topic is the state lead to 
body; transitional expressions used; 
arrangement of the material shows 
plan; supporting evidence given for 
generalizations; conclusion logical and 
complete. 
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No. Indicators Score Comments 
17- 15 
 
 
 
 
 
14-12 
 
 
2) Adequate title, introduction, and body 
of essay is acceptable, but some 
evidence may be lacking; some ideas 
are not fully developed; sequence is 
logical but transitional expressions may 
be absent or misused 
3) Mediocre or introduction or conclusion; 
problem with order of ideas in a body; 
the generalizations may not be fully 
supported by the evidence given; 
problem of organization interfere. 
  11-6 
 
 
 
 
 
5-1 
4) Shaky or minimally recognizable 
introduction; organization can barely be 
seen problems with ordering ideas; lack 
of supporting evidence; conclusion 
weak or illogical; inadequate effort 
organization 
5) Absence of introduction and 
conclusion; no apparent organization of 
body; severe lack of supporting 
evidence; write has not made any effort 
to organize the composition (could not 
be outlined by the reader). 
3. Vocabulary 20-18 
 
 
17-15 
 
 
1) Precise vocabulary usage; use of 
parallel structures; concise; register 
good. 
2) Attempts variety; good vocabulary; not 
wordy; register good; style fairly 
concise. 
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No. Indicators Score Comments 
14-12 
 
 
11-6 
3) Some vocabulary misused; lacks 
awareness of register may be too 
wordy. 
4) Poor expression of ideas; problems in 
vocabulary; lack variety of Structures. 
  5-1 5) Inappropriate use of vocabulary, no 
concept of register or sentence variety. 
4. Grammar 25-22 
 
 
 
 
21-18 
 
 
 
 
17-14 
 
 
 
 
13-7 
 
 
 
 
6 - 1 
1) Native-like fluency in English 
grammar; correct use of relative 
clauses, prepositions. modals, article, 
verb forms, and tense sequencing; no 
fragments or run-on sentences. 
2) Advance proficiency in English 
grammar; some grammar problems do 
not influence communication, although 
the reader is aware of them; no 
fragment or run-on sentences. 
3) Ideas are getting through to the reader, 
but grammar problems are apparent and 
have negative effect on 
communication; run-on sentences or 
fragment present. 
4) Numerous serious grammar problem 
interfere with communication of the 
writers ideas; grammar review of some 
areas clearly needed; diffficult to read 
sentences. 
5) Severe grammar problems interfere 
greatly with the message: reader cannot 
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No. Indicators Score Comments 
understand what the write was trying to 
say; unintelligible sentence structure. 
5. Mechanics 5 
 
 
 
4 
 
 
 
3 
 
 
 
2 
 
 
 
 
1 
1) Correct use of English writing 
convention: left and right margin all 
needed capitals, paragraphs intended, 
punctuation and spelling; very neat.  
2) Some problems with writing 
conventions or punctuations; 
occasional spelling errors; left margin 
correct; paper is neat and legible.  
3) Uses general writing conventions, but 
has errors; spelling problem distracts 
reader; punctuation errors interfere with 
ideas. 
4) Serious problem with the format and 
paper, part of the essay are not legible; 
errors in sentence punctuation and final 
punctuation; unacceptable to educated 
readers. 
5) Complete disregard for English writing 
conventions; paper illegible; obvious 
capitals missing; no margin, severe 
spelling problem. 
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B. Genres of Text  
1. The Types of Genre Text  
Genre is used to refer to particular text-types, not to traditional 
varieties of literature. It is a type or kind of text, defined in terms of its 
social purposes and also the level of context dealing with social 
purpose (Hartono, 2005:4). According to Hartono, there are fifteen 
types of genre text, they are:  
a. Narrative is a kind of genre used to amuse, to entertain and to deal 
with actual or various experiences in different ways.  
b. News story is a factual text which informs reader's events of the 
day which are considered newsworthy or important.  
c. Exemplum is a kind of genre used to deal with incidents that are in 
some respects out of the usual, point to some general values in the 
cultural context. 
d. Anecdote is a kind of genre used to share with others an account of 
an unusual or amusing incident.  
e. Recount is a kind of genre used to retell events for the purpose of 
informing or entertaining.  
f. Spoof is a kind of genre used to retell an event with a humorous 
twist. 
g. Procedure is a kind of genre used to describe how something is 
accomplished through a sequence of actions or steps.  
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h. Explanation is a kind of genre used to explain the processes 
involved in the formation or workings of natural or socio- cultural 
phenomena.  
i. Report is a kind of genre used to describe the way things are, with 
reference to arrange or natural, manmade and social phenomena in 
our environment.  
There are nine kinds of text that usually taught to the students, 
that are: narrative, news item, exemplum, anecdote, recount, spoof, 
procedure, explanation and report text. But not all of these text are 
being used in Indonesian context, only eight of them that being used in 
teaching writing. 
2. Recount Text  
Derewianka (1990: 140) states that recount is a text that retells 
events or experiences in the past which its purpose is either to inform 
or to entertain the audience. The generic structure of recount text as 
follows (Anderson, 1997 : 24-25): 
a. Orientation.  
Orientation introduces the participants, place and time. It provides 
all the necessary background information to make sense of the text. 
5W questions (Who, What, Where, When and Why) are used in 
order to have systematic and thorough information. Therefore, 
what happened, who or what was involved in the story, why, where 
and when the events occurred needed to write.  
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b. Sequence of Events.  
This step tells the sequence events that happened in the past, based 
on the time and place when it occurred.  
c. Reorientation.  
It consists of optional closure of events or it can be stating personal 
comment of the writer to the story.  
And language features of recount text in this below (Anderson, 
1997:24):  
a. Proper nouns to identify those involved in the text.  
b. Descriptive words to give details about who, what, when, where, 
and how. 
c. The use of the past tense to retell the events.  
d. Words that show the order of events (for example, first, next,then).  
Recount is a text which retells events or experiences in the past. Its 
purpose is either to inform or to entertain the audience. There is no 
complication among the participants and that differentiates from 
narrative. The generic structure of this text are: orientation, sequence of 
events and re-orientation. 
 
C. Audio Visual  
1. The Nature of Audio Visual  
Learning media is very diverse. Based on the results of research 
experts, it turns out that a diverse media almost all useful. Quite a lot 
of known types and forms of media, from the simple to the high-tech, 
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from the easy and existing naturally to the media that should be 
designed by the teacher herself. The three types of existing media 
commonly used in the learning process, that audio-visual media is a 
medium that includes two types of media, audio and visual. 
Audio-visual media is a media that has a sound image element. 
This type of media has better capabilities, because it covers both media 
types namely Audio Media and Visual Media. Meanwhile, according 
Arsyad (2002: 94) audio visual media is a visual media that contains 
the use of additional sound to produce it. Audio-visual media is a set of 
tools that can project moving and sounding pictures. The alloy 
between image and sound forms the same character as the original 
object. 
Sudjana and Rivai (2003: 58) argue that audio visual media is a 
number of tools used by the teacher in conveying concepts, ideas and 
experiences captured by the senses of view and hearing. Based on the 
insights given, the audiovisual media is the media channeling the 
message by utilizing the sense of hearing and sight. "Audio Visual is a 
modern instructional medium that fits the times (science and 
technology progress), including the media seen and heard". Audio-
visual media is an intermediary medium or material use and its 
absorption through view and hearing so as to build conditions that can 
make students able to acquire knowledge, skills, or attitudes. 
Hernawan in Setiawan et al (2013) suggests that "Audio Visual Media 
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is a modern instructional media that in accordance with the times 
(science and technology progress) includes media that can be seen and 
heard. 
Based on the above statements, it can be concluded that audio 
visual media is a modern instructional tools that is used by the teacher 
to deliver their concepts and ideas through view and hearing in order to 
acquire students’ knowledge, skills, or attitudes. 
2. Types of Audio-Visual Media 
Teaching becomes monotonous in the classroom when the 
teacher only uses a text book as the one source in learning. For 
instance, in behaviorist approach, in this case, teaching is mostly 
considered as teacher-centered learning. The dominant activities are 
imitation. Students imitate what the teachers say in the learning. This 
just make the students become passive in the classroom. In Mathew 
and Alidmat’s (2013) study explored that the use of audio-visual aids 
helps the language teacher in ELT (English Language Teaching). The 
result of their study stated that the use of audio visual can help both 
students and teacher in teaching and learning process. 
In some case, Hyun Lee (1997: 35-85) stated that there are four 
types of audio-visual media that can be used in teaching and learing 
process, that are: 
 
 
 
 
24 
 
 
 
a. Computer 
As a result of technological developments in both hardware and 
software, computers have become relatively widely available in 
language teaching and learning since the introduction of computers 
in education in the 1960. There are a number of reasons to expect 
that the computer will become more widely used as a medium of 
teaching and learning in the language classroom. The computer can 
present, reinforce and test language items because of a number of 
attributes, such as its ability to process data, its repetitive capability, 
its capacity to evaluate responses, its immediate feedback, etc., and 
can motivate learners. Therefore, the computer provides a wealth 
of learning environments to enrich classroom activities in certain 
ways that cannot be possible with traditional materials such as 
book, blackboard, and audio technology In short, the main aspects 
of this potential can be categorised as; interactivity, 
individualisation, flexibility, adaptability and motivation. 
b. Video  
The other types of audio-visual aids are video compact disc. It 
is also similar to film that consists of hearing and seeing activities 
in nature. But, it also has some differences. Unlike an event 
recorded on film, video tape can be played back immediately for 
analysis. It can be set fast. Video compact disc has a lot of 
advantages of being portable, cheap, and visible in a lighted room. 
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Harmer (2001) declares that the use of video in class is just 
listening with “pictures”. In recent years, the use of video in 
English classes has developed rapidly as a result of the increasing 
emphasis on communicative techniques. Being a rich and valuable 
resource, video is well-liked by both students and teachers. Many 
students like it because video is interesting, challenging, and 
stimulating to watch. Video can promote comprehension in 
learning. Indeed, in a video, the viewer is seeing the results of the 
writing, not just reading or hearing them as in print and radio. 
Writing for video is a complex subject about which many books 
have written (Garrand, 2006 : 35).  
When the teachers are going to use video as their teaching 
materials, they have to decide first what style of video that they are 
going to use and its purpose. According to Millerson and Owens 
(2008), there are some types of video that usually used by the 
people to get other people attention  and to explain about their 
topics, that are: 
1) 2D Character Animation 
2D character animation is one of the most popular and broadly 
used technique. It is a style in which both characters and scenes 
are created in a 2D space using perspective in order to recreate 
the illusion of depth. This kind of video style is emotion-
evoking and appeals directly to the audience, making it an ideal 
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form of content for people to share. 2D caharacter animation 
has a simplistic look but it avoids overwhelming your audience 
and put the focus on your message. 
2) 2.5D Animation 
This animation technique stimulates a 3D environment. It has 
all the benefits of a motion graphics animation video and it is 
quite an interesting way to have a professional and engaging 
result without the hassle and time consuming technique of 3D 
animation. The object layering makes the whole video appear 
more sophisticated and fluid. It is like looking to cutouts 
moving in a 3D-like space, even when all of the elements are 
designed in 2D. 
3) Whiteboard Animation Videos 
Whiteboard videos are perfect for diving a bit deeper into a 
product, service or process explanation. This style consists of 
drawing simple black and white illustrations on a whiteboard to 
explain a concept. The benefit of using whiteboard animation 
style is being straightforward and to-the-point. 
4) 3D Animation 
This animation technique has endless possibilities. It is mostly 
used for commercial purposes because of its high quality and 
for its state-of-the-art feel that can make any brand be noticed 
in an instant. Additionally, the ability to rotate and zoom into 
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all the elements in the video makes the viewers feel immersed 
in what is being shown. 
5) Live Action 
In live action videos, everything is recorded using a camera and 
usually used by advertisement to advertise their product. It is a 
good option for companies seeking to build a personal 
relationship between them and potential customers by showing 
real people in real scenes. 
6) Stop Motion 
It is an animation technique that consists of photographing an 
object as it’s moved in small amounts creating the illusion of 
movement when the series of frames are played as a sequence. 
7) Screencast 
A screencast is the digital recording of a screen capture 
containing audio narration. A real time demonstration of its 
capabilities might be what people need to show and to keep 
other people’s interest. 
There are many reasons why some teachers are more interested 
in choosing video (Harmer, 2001: 282) such as: (1) the students do 
not just hear language, they also see it (2) video uniquely allows 
students to look at situations far beyond their classroom (3) when 
students use video cameras themselves, they are given the potential 
to create something memorable and enjoyable (4) students are 
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motivated when they have chance to hear and look a new language 
from video. 
c. Internet and YouTube 
Internet and You tube are also one of the audio visual aids 
types. Most of people in the world now know that internet is useful 
for education in some case, especially for students when they get 
some online task from teachers. Through internet, students can do 
browsing activities as much as possible they want to watch. For 
instance, when the students want to watch advertisement products 
in google, automatically they get it fast. They just determine the 
key word taped in google search engine. They can read and hear 
some a new language program. Another important difference 
presented by the Internet is that the quality of presentation of 
information is not necessarily a clue as to the quality of the content 
the way it might be with a print publication. 
You Tube is also part of audio visual media. It gives a lot of 
advantages that allows students to watch and hear some video as 
long as they want. But, when students decide to choose YouTube 
as one of way to learn some materials, they should spend more 
time and a lot of money, because both internet and you tube are 
primarily connected by online. YouTube provides a good 
illustration for people when they are watching some video. 
YouTube functions as a platform that shares video, but accessing 
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the site and becoming a participant depend on knowledge of 
writing and related symbolic systems. 
d. Television 
Educational television has received the most concentrated study 
of any of the Audio Visual materials during the past several years. 
TV instruction was found to be just as effective as regular 
classroom instruction in teaching training subject. Today, many 
programs on TV have developed from year to year whether 
educational channel programs or commercial ones. Indeed, on TV 
serves a lot of advertisement that can be seen directly. It also has 
some advantages in practice. Through TV, people can know some 
issues being occurred in real life on TV news. They also get 
knowledge in some case. 
Based on the expert, there are four media that can be used 
by the teacher in teaching learning process, that are: computer, 
video, internet / youtube and television. There are also seven kinds 
of video that usually used by the teacher, but the one that used in 
this research is video animation. 
3. The Advantages of Audio Visual Media 
Al-Khalifah (1994: 155-193) stated that there are six 
advantages of using audio-visual media in teaching and learning 
process: 
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a. Audiovisual materials are aids to learning and thinking 
processes. (benefit to student and teachers) 
b. Audiovisual materials are a help to teachers to overcome 
physical difficulties which they encounter when teaching 
different subject matters.(benefit to teachers) 
c. Audiovisual materials are a stimulus to enjoyment, confidence, 
concentration and the emotions of the students. (benefit to 
students) 
d. Audiovisual materials help teacher/student communication. 
(benefit to teachers) 
e. The use of audiovisual materials enables students to gain 
technical, social and personal skills. (benefit to students) 
f. Audiovisual materials are an encouragement to teachers' 
confidence. (benefit to teachers) 
The use of audio visual media in teaching and learning process  
4. The disadvantages of audio visual 
Beside advantages, there are also disadvantages which is 
giving us a challenge to have a better teaching and learning process 
by using audio-visual media. Hyun Lee (1997: 88) stated three 
disadvantages in using audio-visual media in teaching and learning 
process: 
a. Technical problems 
b. The danger of passive learning 
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c. Students may forget their ultimate goal, fascinated by the 
powerful and attractive technologies. 
5. Audio-Visual In Teaching Writing 
Teaching writing is the last skill taught in English language 
learning. Ur (1996: 163) states that the purpose of writing, in 
principle, is the expression of ideas, the conveying of a messages 
to the reader, so that the ideas themselves should arguably be seen 
as the most important aspect of the writing. The writer also 
considered the aspect of writing process such as neat handwriting, 
correct spelling and punctuation, as well as acceptable grammar 
and vocabulary. Over the past few decades of research on teaching 
writing to second language learners, a number of issues have 
appeared, some of which are composing the new product of writing, 
process of writing, contrastive rethoric, etc. In process of writing, 
the students is demanded not only to put some words on a piece of 
paper, but also to create writing more communicatively and 
meaningful by using good word, phrase, and structures. They 
should also use their thought, mind, and idea to build the good 
sentences. In this case, the aspect of psychology also plays a role in 
creating writing, because writing is a mental process to advance the 
students’ skill in creating some new knowledge. 
In order to make students become aware and easy to write 
some sentences, the role of teacher is also considered to help them 
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in learning writing process. Teacher can teach writing 
communicatively in nature. The writing’s activities must be 
interesting and enjoyable. Teacher can decide the new approach 
and strategy when they want to teach writing easily. One of used 
strategies is by using instructional media. Since many English 
methodologies in language teaching and learning become 
controversy in practice, media can solve it. Teacher can combine 
audio and visual to be one part in teaching. In teaching writing 
with audio visual aids, the role of the teacher is just as a facilitator 
and guidance in learning. 
The use of visual art is beneficial because it serve mainly as 
a motivational entry-point to reading and writing activities. These 
activities engage students in text and reinforce positive behavior 
(Burger and Winner, 2000; Ernst, 1994 in Andrzejczak et al, 2005: 
2). This is supported by the work of Gambrell (1993) and Sadoski 
(1985) hypothesizing that the use of imagery goes beyond mere 
engagement. 
The picture or visual becomes the useful technique for 
helping students select and focus in developing a description which 
is non-chronological, for example of place, people, or scenes. Here, 
students can describe something from what they see on pictures 
and write it down on a piece of paper. 
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6. Audio-Visual In EFL Classroom 
 A resourceful English language teacher with an eclectic 
approach is desirable in English as a foreign language classroom. 
An eclectic approach is characterized as a pluralistic approach to 
language teaching because it involves the use of a variety of 
language learning activities. Language teachers use a variety of 
teaching aids to make classroom activities interesting and 
interactive. Teaching aids are important in the teaching-learning 
process. Xiaoqiong and Xianxing (2008: 235) also state in their 
research that students learn most efficiently when they are 
motivated and entertained by teaching materials. 
Today, for instance, teacher can uses media in teaching. 
Teachers are encouraged to use some media including audio and 
visual in nature, in order that the teaching and learning process 
becomes interesting and enjoyable. The students can learn easily 
by using media as the authentic materials in teaching and learnig 
process. Indeed, it also allows teacher to explain materials easily. 
Teachers no longer use their energy in delivering the materials. A 
good understanding of audio-visual resources can make the EFL 
classroom interactive and these resources are more appropriately 
used when new topics are being introduced in the classroom 
(Mathew & Alidmat, 2013: 91). 
34 
 
 
 
According to Macwan (2015: 92) on her study, indicates 
that audio-visual aids can be implemented in all skills of English 
(such as listening, speaking, reading, and writing) language to 
make it interesting for students in learning some English materials. 
Furthermore, the role of audio-visual has made the students to be 
creative in learning, because in this case, the role of teachers is just 
guiding and facilitating in teaching. All activities are mostly done 
by the students in the classroom by media. 
In EFL classroom, the using of audio visual aids not only as 
a source of help for teachers, but also provided a stimulus variation. 
Audio visual also helps teacher in psychology aspect. Teacher can 
easily manage the classroom’s complex situation and condition, 
because most of classroom atmospheres are noisy and makes 
teacher may become down. 
 
D. Rationale  
English is a compulsory subject for high school students. For 
learning the English language can run smoothly and achieve results in 
accordance with what is expected, it is necessary to create an effective 
learning process and attractive. The success of a learning process is 
influenced by several factors, including factors of students, teachers, 
teaching methods, learning environment, and others. Media is one factor in 
supporting the success of the learning process for the use of media in 
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teaching varies greatly affect teaching and learning activities and will not 
be boring. 
Audio-visual media is one example of a variety of teaching media. 
Besides being attractive, audio-visual media has the advantage that helps 
teachers clarify the subject matter and facilitate the students absorb the 
material provided so that students' mastery of writing skills can be 
improved. In addition, the use of audio-visual media in a relatively 
practical because it is easy to come by in the era, these technologies. 
Related to that, the researchers would like to work on improving 
English language learning, especially learning writing skills of students by 
conducting experimental research. This study uses audio-visual media in 
teaching English which can be implemented and used by teachers and 
students. With the application of audio-visual media in this research, the 
researcher hope it will help the teacher to find the materials to improve 
students' English writing skills.  
 
E. Research Hypothesis 
Based on the theoretical description and the frame of the above, 
then in this study proposed the hypothesis as: Audio visual media can 
improve students’ writing skill in writing recount texts of the tenth grade 
students of MAN 3 Sragen. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design  
Arikunto (2006: 102) states that action research is a form of self-
reflective inquiry undertaken by participants in a social (including 
education) situation in order to improve the rationality and justice of their 
own social or educational countries as well as their understanding of these 
practices and the situation in which these practice are carry out. It consists 
of planning, acting/implementing, observing, and reflecting. According to 
Ferrance (2000: 1), action research is a collaborative activity among 
colleagues searching for solutions to everyday, real problems experienced 
in schools, or looking for ways to improve instruction and increase student 
achievement. 
As said by Ebbutt (1985), action research is systematic study that 
combines action and reflection with intention of improving practice. By 
adding the “Classroom” in “Action Research” the activity is aimed to 
solve the learning problem through application in the class although the 
term of class is not only in the classroom but also in the place which the 
teacher can do the teaching and learning process (Muslich, 2009: 7-8).  
Based on the statement above, it can be concluded that action 
research is a collaborative activity in the form of self-reflective inquiry 
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used by the participants in order to enhance the quality of education by 
trying out ideas as means of increasing knowledge. 
  
B. Setting of The Research 
This research takes place at MAN 3 Sragen. It is located in Jl. 
Solo-Purwodadi. This research will be done at the tenth grade from March 
to May in the academic year of 2016/2017. The details of each activity are 
as follows: 
Activities 
2016 2017 
November December January February March April May 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
Title 
Consultation 
                            
Observation 
Permission 
                            
Proposal 
Draft 
Consultation 
                            
Proposal 
Draft 
Seminar 
                            
Research 
Permission 
                            
Data 
Analysis 
                            
Research 
Report 
                            
 
C. Respondents of the Research 
In this research, the subject is the tenth grade students of MAN 3 
Sragen in academic year of 2016/2017. The students will be limited to the 
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X IPS. The class consists of 20 students. In this case, those students will be 
the subject of teaching writing of recount text using Animated Videos. 
This class was chosen as the object of the research because the writing 
scores of this class were below the standard score (KKM) and also the 
students were passive during the learning process. In accordance with the 
purpose of classroom action research, that is, to find ways to help the 
learning process to be better by using techniques, media or approaches, 
this class is suitable to be used as the object of the research, 
 
D. Procedure of the Research 
Kemmis and McTaggart (1988) in Burns (1999: 32) stated that 
action research occurs through a dynamic and complementary process 
which consists of four fundamental steps in a spiraling process. There are 
as follows: 
1. Planning 
Develop a plan of critically informed action to improve what is 
already happening. The instructional strategy has been selected based 
on the belief that the strategy can theoretically solve the problems. 
2. Action 
Act to implement the plan. At this stage, the researcher has mastered 
the instructional scenario before starting the implementation in the 
classroom. 
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3. Observation 
Observe the effects of the critically informed action in context in 
which it occurs. The focus of this stage is on the data related to the 
criteria of success that have bee decided. 
4. Reflection 
Reflect these effects as the basic for further planning. The researcher 
evaluates the process and the result of the implementation of audio 
visual media in teaching writing. 
  
E. Technique of Collecting the Data  
In this research, technique that is used to collecting the data is test. 
The test here is the writing test that is held before the treatment, after cycle 
1, after cycle 2 and so on until the score of the students rising. A test will 
be defined as a systematic procedure for measuring a sample of an 
individual’s behavior (Brown, 2004: 2). This test should be taken by all 
the respondents. Students are given one day to make preparation for each 
test. In assessing the test, the researcher will also use the five general 
categories such as content organization, grammar, mechanics, vocabulary 
proposed by Brown (2004 : 244 – 246). 
 
F. Technique of Analyzing the Data 
In collecting the quantitative data, the researcher uses descriptive 
statistical analysis. The statistic is to organize and analyses the data of 
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numbers to give brief description about phenomena, an event or condition, 
so that a certain meaning and interpretation can be taken. The mean score 
are resulted from statistic analysis and its function is to find out whether 
audio visual media is able to improve students writing skill or not. The 
mean of pre-test and post-test can be calculated with the formula as 
follows (Furchan, 1982: 157): 
 
  ẋ =       Ỳ =  
Note: 
 ẋ : Mean of pre-test scores 
ỳ : Mean of post-test scores 
∑X : The sum of students’ pre-test scores 
∑Y : The sum of students’ post-test scores 
N : The amount of the students 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter asserts amount of the main research findings of audio visual 
usage in teaching writing recount text at the tenth grade students. The results will 
be discussed in two sections: (a) Processes and findings (b) The discussion of 
findings. 
A. Processes and Findings 
This research was conducted on the tenth grade students from MAN 3 
Sragen in academic year 2016/2017. The processes and findings from this 
research are based on the data taken from the students’ writings in pre-test, 
cycle I and cycle II. These cycles describe the process of the implementation 
of audio-visual media in teaching writing recount text. The researcher divided 
this section into two parts: (a) Before the implementation of AVM, and (b) 
After the implementation of AVM. 
1. Before the Implementation of AVM (Audio-Visual Media) 
The researcher gets the condition of the students before the 
implementation of AVM from pre-research which was done in the 
beginning of the research. Conducting on-going score or pre-test were 
done to know the basic ability and the problems of the students. At the 
beginning of the research, the researcher collected field data related to 
the teaching and learning process to find out the exact problems that 
needed correct treatments. 
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Pre-test was conducted by asking the students to write their 
experiences while learning English. The students were asked to write 
three or four paragraphs of recount text with four supporting sentences in 
each paragraph. The total of the words is 200 words. The time given to 
the students to finish their work is fourty (40) minutes. 
According to the result of the test, the researcher realized that the 
students had the problems in writing recount text. The students ability in 
writing recount text were still far from th expectation. It showed that the 
students had experienced overt or subtle problems with the written 
aspects of English language. The pre-test score of the students will be 
shown in the table below with Or = Organization, Co = Content, Voc = 
Vocabulary, Gram = Grammar, and Mec = Mechanic: 
Table 4.1 Students’ pre-test score 
NO STUDENT 
 
SCORE 
Total 
Or Co Voc Gram Mec 
1. Vita Fitri  14 16 14 13 2 59 
2.  Ayu Putri Yanti 13 15 14 12 2 56 
3. Yuliana Tri Ambarwati 14 15 16 12 2 59 
4. Munawaroh  12 16 14 12 2 56 
5. Dwi Nur Khasanah 13 15 14 14 2 58 
6. Risa Vindi A  11 15 15 13 2 56 
7. Eva Veronica  14 20 17 16 3 70 
8. Maratus Sholikhah 11 16 13 12 2 54 
9. Maria Ulfa 12 16 15 13 2 58 
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10. Muh Al Huda  11 17 13 12 2 55 
11. Fery Iryanto 11 15 12 12 2 52 
12. Arfian  11 16 15 13 2 57 
13. Oktavia Sekar  12 16 13 13 2 56 
14. Riki Aji Saputro  11 17 15 14 2 59 
15. Siti Arifah 11 15 14 13 2 55 
16. Dimas Saputro  14 19 15 15 3 66 
17. Umi Aqidaul Aliyah  12 17 13 14 3 59 
18. Galih Ginanjar  11 17 12 12 2 54 
19. Galang Saputro 11 17 13 12 2 55 
20. Budi Utomo 11 17 13 12 2 55 
 MEAN 12 16.35 14 12.95 2.15 57.45 
 
From the data above, it resulted that the mean of the students’ pre-
test score is 57.45. From the overall data, it shows that all of the students 
needed to be given remedial task since the passing grade of English 
lesson is 75. The highest score from the pre-test is 70 and the lowest 
score is 52. The score less than 75 seems an obvious line of investigation 
to be given a treatment to increase their score so that the students are able 
to pass the English lesson. 
The students’ problems on writing recount text were providing the 
main idea of each paragraph, supporting sentences, writing their ideas 
and organizing the paragraphs into a good text. As Unger (2006 : 94) 
stated that every discourse segment has its own discourse segment 
purpose, which is the intention with which the communicator standardly 
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use this segment in disocurse. The purpose is implicitly elaborated in the 
whole aspects of the text. Main idea can be one of the aspects which is 
showd the purpose of the genre. In micro level related to the arrangement 
of the word order in the sentences, agreement between subject and verb 
and how clauses  linked are example of grammatical rules. 
In many ways, correct grammar used is really important in writing a 
text. Although it is difficult for Indonesian students because they learn 
English as foreign language which is having different grammatical 
features and probably they tend to change the grammatical information 
for obtaining thematic meaning in writing recount text. Hence, good 
ideas and supporting sentences arrangement giving a big contribution to 
produce a certain understandable recount text. This idea arrangement is 
called with organization. 
In macro level, the students find difficulties in three areas of 
language: (1) the phonological area (letter combination), (2) the syntactic 
area (grammatical rules on how connecting the words into a god 
sentence), and (3) the semantic area (related the meaning of the words, 
clauses and sentences). Ganschow et al. (1998) in Wold (2006 : 21) 
stated that foreign language learning problems with one language skill 
such as phonology/orthography were likely to impact negatively on both 
the native language and the foreign language. Most of the students have 
problem in subject-verb agreement, the use of plurals, possessives and 
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part of speech. In their writing, they sometimes did not use complete 
sentences and sometimes used incorrect verb tenses. 
2. After the Implementation of AVM (Audio-Visual Media) 
This section consists of two parts, that are cycle I and cycle II. Each 
of the cycle is conducted in two meetings. Established the whole action 
processes and findings, the researcher depicted the increase in the 
teaching and learning pactice. 
a. Cycle I 
In cycle I, study activities has been done in eighty (80) minutes. 
There are four stages that has been done by the researcher in this 
cycle, that are: planning stage (the researcher planned material and 
the stages that will be done in the classroom), acting stage (the 
researcher implement the the media and the approach that has been 
planned before), observing stage (the researcher observes the 
students’ attitude and the teaching learning process so that it will run 
well), and the last is reflecting stage (the researcher summarized the 
results of the study, created strategies for sharing the results and 
reflecting on the entire processes). The detail of the stages will be 
presented below: 
1) Planning Stage 
In this stage, the researcher provided various information 
gathering, literature reviewing, attending various alternative 
programs and research plan developing. Planning was a step to 
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prepare the classroom strategy to be developed in the study to 
solve the problems identified related to the lack of students’ 
writing recount text. 
The audio-visual media has been selected as the strategy based 
on the researcher’s belief that it could solve the problems 
appeared in the classroom. It was strategy that become the focus 
of the study, to be prepared, to be tried out, to be revised, to be 
tried out again until it proves that it is effective to solve the 
problems. The researcher developed lesson plan of the audio-
visual media usage in foreing laguage teaching to improve 
students’ writing skill in recount text. The strategy had to be 
elaborated into a detailed scenario of instruction provided with 
necessary media and assessment in teaching learning process. 
2) Acting Stage 
The action on cycle I was employed in two meetings. The cycle 
process is done in three steps, that are pre-activities, main 
activities and closing. Each of activities should be done by 
adopting an approach that had already prepared to the teaching 
learning circumtances in that classroom. 
a) First meeting 
 Pre-activities 
In this activities, the reseacher prepares the students to 
follow the teaching learning process. The pre-activities 
56 
 
 
 
was ineffective in the beginning. It needed more time, 
but the researcher reminded the students to prepare 
themselves for the class. The researcher needed to 
emphasize and established a good value and rules of 
studying in order to avoid any problems in teaching 
learning process. The class leader led all students for 
reciting Basmallah before the class was started. 
The researcher started with greeting the students by 
saying: 
“Hi, good morning all. How are you today?” 
It was done in order to get students’ attention and 
preparing them to start the class. Next, the researcher 
checked the students’ attendance list. After that, she 
told the students about the general aim and objectives 
of the lesson, so that the students would not get lost and 
they understand what would they do in today class. The 
English class started. 
 Main activities 
The first activity in this cycle is building knowledge of 
the field. The researcher asked some questions to the 
students about recount text. It was because the 
researcher wanted to know about the students’ 
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knowledge about recount text before she delivering it in 
the class. The questions were: 
“What did you do last Sunday?” 
“Did you go somewhere or just stay at home?” 
“Is there someone who has an interesting experience to 
tell?” 
The questions were not directly asking about recount 
text, rather the questions should trigger the students’ 
attention first in order to ask them joining the class 
actively. Next, the researcher pleased one or two 
students to tell their experience in the class. 
After that, the researcher played a video about someone 
who told his life experience. This video lasts for three 
minutes. The students’ would not get confuse about the 
video because there are sentences which tells the man’s 
story. The researcher asked the students to make a 
group consists of four students. Before the researcher 
played the video, she asked the students to write about 
all the things that they thought it was important for 
them to remember in the video. And then, the video 
played. 
Next steps the researcher pleased each of the group to 
discuss their inventions from the video that has been 
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played before. Each group should write their final list 
of it and presented it to their friends. This activity was 
done because in K-13, the students are the center in the 
teaching learning process and this way, the students 
will actively participate in the class. Beside that, it was 
the way to allow the students to analyze the language 
features that contained in recount text. From the 
discussion, most of the students wrote about the 
common situations or things that existed in the video. 
Here, the researcher as the teacher, guided the students 
to analyze the video. 
The researcher asked some questions to let the students 
analyze the video. The questions were: 
“What do you think this video about?” 
“What did he try to tell us in the video?” 
“When did the story that he tells us happen?” 
“What kind of tense that he used to tell the event?” 
“Did he tell us about the specific participant or just 
common people in general?” 
“Were there conjunctions in the video?” 
“Were there temporal sequences when the man told us 
his story?” 
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“Tell me the verbs that exist in the video. What kind of 
verbs were that?” 
To make it clear, along with the researcher, she asked 
the students to mention all the features when they 
trying to tell their experience. 
“So, after we analyze the video, what are the aspects 
that we should use when we are trying to tell about our 
experiences?” 
After that, to strengthen the students’ understanding 
about the features in recount text, the researcher gave 
some tasks about tenses and conjunctions. In groups, 
they have to finish all of the task and presented it to 
their friends. 
 Closing 
At the end of the class, the researcher asked the 
students to review what they have been learned in today 
class. She also asked them whether the general aims 
and objectives of today lesson were achieved or not. 
This should be done because the researcher, as the 
teacher, should get the students’ belief in her teaching 
learning process. The researcher told the students the 
agenda for the next meeting. 
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b) Second meeting 
 Pre-activities 
Same with the first meeting, in this activities, the 
reseacher prepares the students to follow the teaching 
learning process. The class leader led all students for 
reciting Basmallah before the class was started. The 
researcher started with greeting the students by saying: 
“Hi, good morning all. How are you today?” 
Next, the researcher checked the students’ attendance 
list. After that, she told the students about the general 
aim and objectives of the lesson. 
“Are you ready to join my class today?” 
After the students ready to join our class, the next step, 
the researcher asked the students to recall the materials 
that they had learned in the first meeting. 
“Do you still remember what we had learned in the last 
meeting?” 
“Please mention it together with me” 
Along with the researcher, the students would mention 
all the features in recount text and elaborated their 
understanding about tense and conjunctions. It was 
done to strengthen their memory of the materials and to 
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avoid the repetition of explaining the materials that had 
explained before. 
 Main activity 
The researcher requested the students to gather with 
their own group. She played a video consists of the 
explanation of recount text along with the example of 
recount text. Before that, the researcher wanted the 
students to note what matters from the video. The video 
lasted for five (5) minutes. This video told the students 
about the generic structure of recount text, its social 
function and the language features that commonly 
found in recount text. It was not really fast so the 
students were able to watch video while taking notes 
from it. 
“I will play another video related with the material that 
we learn today.” 
“Same with the last meeting, there are some important 
information that you should remember, so taking notes 
are adviseable.” 
“Before I play the video, please prepare your book and 
a pen.” 
“Is there any question?”  
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The researcher should ask whether the students were 
having a question or not. This kind of act was done to 
ensure that the researcher’s orders were clear enough so 
that the students would not get confuse about what they 
should do when watching the video. After that, the 
reseacher wanted the students to focus with their group 
and discussed what they have found from the video. 
They should present the result of their discussion with 
their friends. 
After they presented their results, with the researcher’s 
guide, she asked whether they have questions regarding 
the video. It was done to avoid any misunderstanding 
about the materials they learned. Next, when the 
researcher sure that the students were clear enough to 
continue the lesson, she gave them a text for each 
group. She asked the students to analyze the text based 
on the information that they have got from the video. 
“Do you have any question before we go to the next 
session?” 
“Ok, now, I have a text here and I am asking you to 
analyze this text based on the information that they 
have got from the video.” 
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“Do not forget that you have to present it in frot of your 
friends after you finish your group discussion.” 
“Before that, please, each of group read a paragraph, 
starting from group five.” 
With the researcher’s guide, the students discussed their 
discussion result about the text. At the end of the 
presentation, the researcher re-explained about the 
materials today. The researcher asked the students 
again whether they still confused or not about recount 
text. When the researcher sure that her students were 
understand about the material, she requested the 
students to separate from their groups and returned to 
their respective seats. Then, the researcher gave a piece 
of paper consisted of a test for the students. She asked 
them to write a recount text based on their own 
unforgetable experience. They have to write a text 
consisted of three or four paragraphs with the main idea 
in the beginning of the paragraph and supporting ideas 
after it. 
 Closing 
At the end of the class, the researcher asked the 
students to review what they have been learned in today 
class. She also asked them whether the general aims 
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and objectives of today lesson were achieved or not. 
This should be done because the researcher, as the 
teacher, should get the students’ belief in her teaching 
learning process. The researcher told the students the 
agenda for the next meeting. 
3) Observing stage 
This stage was done to find out whether the 
implementation of audio-visual media in teaching writing 
recount text can help the students to understand more better. 
Observing was done during the implementation of the action. In 
this cycle, the researcher used audio-visual aids in the form of 
video. The observation classify based on the formulation of the 
problem. The result of implementing audio-visual media for 
tenth grade students showed in the table 4.2. It can be seen that 
there was improvement in the students writing ability by 
comparing the result of pre-test students’ score with the score 
from the test in cycle I. The total and the mean score of the score 
can be seen in table 4.3.  
*Or = Organization, Co = Content, Voc = Vocabulary, Gram = 
Grammar, Mec = Mechanic 
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Table 4.2 Cycle I Students’ Post-test Score 
NO STUDENT 
SCORE 
Total 
Or Co Voc Gram Mec 
1. Vita Fitri  16 18 15 15 3 67 
2.  Ayu Putri Yanti 15 17 15 14 3 64 
3. Yuliana Tri Ambarwati 16 18 17 14 2 66 
4. Munawaroh  14 18 14 14 3 63 
5. Dwi Nur Khasanah 15 18 16 15 3 67 
6. Risa Vindi A  13 19 15 14 2 63 
7. Eva Veronica  18 22 18 19 4 81 
8. Maratus Sholikhah 13 18 15 14 3 63 
9. Maria Ulfa 14 18 17 15 2 66 
10. Muh Al Huda  13 19 15 14 3 64 
11. Fery Iryanto 13 17 14 14 3 61 
12. Arfian  13 18 17 15 2 65 
13. Oktavia Sekar  15 18 15 15 2 65 
14. Riki Aji Saputro  13 19 17 16 2 67 
15. Siti Arifah 14 17 16 15 3 65 
16. Dimas Saputro  16 21 17 18 4 76 
17. Umi Aqidaul Aliyah  14 19 15 15 3 66 
18. Galih Ginanjar  13 19 14 14 2 62 
19. Galang Saputro 13 18 14 13 2 60 
20. Budi Utomo 13 18 14 13 3 61 
 MEAN 14.2 18.4 15.5 14.8 2.7 65.6 
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Table 4.3 Total Score of Students’ Writing from Pre-test and Cycle I 
No. Students 
Score 
Pre-test Cycle I 
1. Vita Fitri  59 67 
2. Ayu Putri Yanti 56 64 
3. Yuliana Tri Ambarwati 59 66 
4. Munawaroh  56 63 
5. Dwi Nur Khasanah 58 67 
6. Risa Vindi A  56 63 
7. Eva Veronica  70 81 
8. Maratus Sholikhah 54 63 
9. Maria Ulfa 58 66 
10. Muh Al Huda  55 64 
11. Fery Iryanto 52 61 
12. Arfian  57 65 
13. Oktavia Sekar  56 65 
14. Riki Aji Saputro  59 67 
15. Siti Arifah 55 65 
16. Dimas Saputro  66 76 
17. Umi Aqidaul Aliyah  59 66 
18. Galih Ginanjar  54 62 
19. Galang Saputro 55 60 
20. Budi Utomo 55 61 
MEAN 57.45 65.6 
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Supported with the score of the students’ writing after cycle I 
employed, the action provided comparison between pre-test and 
cycle I in table 4.3 and table 4.4. 
Table 4.4 Score comparison between pre-test and post test 
 cycle I 
No. Score Pre-test Cycle I 
1. Lowest 52 60 
2. Highest 70 81 
 MEAN 57.45 65.6 
 
In pre-test, the students had problems in choosing their 
main ideas, supporting details and also organizing the whole 
text. After the first cycle, they could provide a simple recount 
text about their own interesting experience. They organized 
orientation in the beginning of the paragraph as the place to 
introduce their story, followed by events and re-orientation as 
the last paragraph. The students were even able to write three 
and four paragraphs of recount text. Each of the student had 
improved their ability in writing their experience. 
From the table 4.3, it can be seen that most of the 
students were improved in all of the indicators of recount text. 
They were able to organize their text because they had already 
got their information about generic structure from the video. The 
students were also able to write the content of the paragraphs 
because they already understand what they have to write. The 
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rest of the problems were in vocabulary and grammar aspects. 
The researcher welcomed the students to open their dictionary 
because she considered the students’ ability and their 
environment. Over that, they still made some mistakes in 
arranging some sentences and sometimes used incorrect verb 
tense. 
From the data and the explanation above, it can be 
concluded that there was improvement on students’ writing 
ability. There were some significant improvement in their 
indicators of writing. However, the students still had not passed 
the passing grade of English lesson. So, further treatment would 
be done to increase their writing ability. 
4) Reflection stage 
Based on the result of the observation, score of the test 
and field note, the researcher found some positive results of the 
achievement, the problmes that have not been achieved, and the 
recommendation of the implementing audio-visual media in 
cycle I. The achievement of the five indicators in writing could 
be seen that the students were enjoyed when learning English in 
the classroom with the aid of audio-visual media. 
The achievement of the classroom atmosphere in cycle I 
showed that there were changes from students’ behaviour in 
teaching learning process. It can be seen from the students’ 
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aptitude during the lesson. They paid more attention to the 
lesson and they were more enthusiastic in teaching learning 
process. Beside that, the coorporation and interaction between 
the students and the teacher also among students were better 
because the implementation of audio-visual media was suitable 
with their needs, interests and perspectives. 
Although some students were showed their enthusiasm, 
there were also students who were still passive during the class. 
The students’ score from cycle I also represents that there were 
students who still had not passed the passing grade, though there 
were some improvement in their ability. Finally, the action plan, 
which gave priority to improve students’ writing skill in recount 
text and build condusive teaching learning process, drew its 
inspiration from studies in teaching writing on recount. Its 
potential to incorporate academic research into teaching, make 
the action research model discussed in this paper worth 
developing further in cycle II. 
b. Cycle II 
Cycle II, same with cycle I also done in two meetings. As 
well as the previous two meetings in cycle I, the teaching learning 
process in cycle II would be done in eighty (80) minutes. It was 
action research as an act for reflection and discussed from the 
previous cycle done. 
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The data collected from the cycle I was the main 
consideration to conduct cycle II. Having identified the benefit, the 
improvement and the things that needed to be improved in cycle I, 
the researcher decided to go to the next cycle in order to get a better 
improvement from the students during the lesson and their writings. 
As well as the cycle, cycle II would be done in four stages, that are 
planning, acting, observing and reflecting stage. 
1) Planning stage 
In this cycle, the researcher still used audio-visual media 
in her teaching learning process. The researcher would be more 
focused on how to maximize students’ ability in creating recount 
text based on their experiences. She would try to fix the 
problems found in students’ writing in cycle I through the new 
steps in cycle II. 
Based on the findings from cycle I, the researcher used 
different strategy in using audio-visual media for conducting 
cycle II. The strategy were: (1) the researscher would use rolling 
group strategy. It was aimed at improving students’ cooperative 
and participation in delivering their ideas bravely and 
confidently; (2) the researcher would not only asked the leader 
of the group to present the result, but also all the member of the 
group. The researcher made a revising plan to teach recount text 
as the act of reflection from the strategy in cycle I. 
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2) Acting stage 
The action on cycle II was employed in two meetings. 
The cycle process is done in three steps, that are pre-activities, 
main activities and closing. Each of activities should be done by 
adopting an approach that had already prepared to the teaching 
learning circumtances in that classroom. 
a) First meeting 
 Pre-activities 
In this activities, the reseacher prepares the students to 
follow the teaching learning process. Because it was 
not the first time in this class, the students were tidy 
and looked interested to start the lesson. The class 
leader led all students for reciting Basmallah before the 
class was started. As usual, the researcher started with 
greeting the students by saying: 
“Hi, good morning all. How are you today?” 
It was done in order to get students’ attention and 
preparing them to start the class. Next, the researcher 
checked the students’ attendance list. 
“Do you have any aims that you want to achieve in 
today class? 
“Ok, are you ready to continue our adventure in English 
world? 
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After that, she told the students about the general aim 
and objectives of the lesson, so that the students would 
not get lost and they understand what would they do in 
today class. 
 Main activities 
Building knowledge of the field is a must when we are 
going to teach materials to the students. But, because 
the studentens were already learned recount text, the 
researcher just asked them some questions to make 
them remember about the materials that have been 
learned before. 
“Do you still remember the materials in our last 
meeting?” 
“What is it about?” 
“Could you please explain it to me and the other 
firends?” 
The questions were asked to the students because the 
researcher wanted to know whether the students were 
still remember about material or not. She also wanted 
to check that the students’ understanding about recount 
text. The questions were not directly asking about 
recount text, rather the questions should trigger the 
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students’ attention first in order to ask them to join in 
the class fully. 
After that, the researcher played a video. This video 
consisted of two people who have a conversation about 
their holiday experience. It lasted for four (4) minutes. 
Before that, the researcher requested her students to 
gather with their own group which has been made in 
last two meetings. She asked them to watch and hear 
the video carefully.  
“I have another video here. Can you guess what this 
video is about?” 
“Ok, that is good. But before, can you please gather 
with your own group? It is the sama group with the last 
meeting.” 
“I will play the video. Do not forget to pay more 
attention to the video because I will give you an 
activity afterward.” 
The researcher played the video. 
Here, the researcher as the teacher, guided the students 
to analyze the video. The researcher asked some 
questions to let the students analyze the video. The 
questions were: 
“Have you seen this video before?” 
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“What do you think this video about?” 
“What did they try to tell us in the video?” 
“When did the story that he tells us happen?” 
Next, the researcher asked the students to discuss about 
the video. She asked them to re-write the story from the 
video with their own word. The researcher requested 
the students to analyze the social function, generic 
structure and the language features of the story. 
“Did you really pay your attention fully to this video?” 
“For those who really watch this video, they are able to 
do the activity that I will give to you now.” 
“Each of group, please re-write the story that has been 
told in the video with your own words.” 
“Do not forget to analyze the story based on its social 
function, generic structure and language features.” 
“Please write the result of your discussion in papers.” 
This activity was done because in K-13, the students 
are the center in the teaching learning process and this 
way, the students will actively participate in the class. 
Beside that, it was the way to allow the students to 
analyze the language features that contained in recount 
text.  
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After the students finished their discussion, the 
researcher asked them to collect their works in the 
researcher’s table. She handed out the paper again to 
the students, but not to the same group. The researcher 
gave the work of group one to group three and work of 
group two to group four, last the work of group five 
will be used as an example in class. She asked the 
students to examined the work of their friends based on 
the characteristics of recount text that they have learned 
before.  
“Have you finished?” 
“Could someone collects the works and give it to me 
please?” 
“Ok now, I will hand out again this work but not to the 
same group, but to your friends’ group.” 
“Now please examine your friends’ work regarding the 
characteristics of recount text that we have learned 
before.” 
“If you finish, please present the result of your result to 
your friends.” 
The researcher gave homework to the students. She 
asked each of the student to bring a recount text for the 
next meeting.  
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 Closing 
At the end of the class, the researcher asked the 
students to review what they have been learned in today 
class. She also asked them whether the general aims 
and objectives of today lesson were achieved or not. 
This should be done because the researcher, as the 
teacher, should get the students’ belief in her teaching 
learning process. The researcher told the students the 
agenda for the next meeting. 
b) Second meeting 
 Pre-activities 
This is the fourth meeting with the students. The 
atmosphere in the classroom were really different 
comparing with the meetings before. The students 
seemed so excited to start the lesson. Same with the 
first meeting, in this activities, the reseacher prepares 
the students to follow the teaching learning process. 
The class leader led all students for reciting Basmallah 
before the class was started. 
The researcher started with greeting the students by 
saying: 
“Hi, good morning all. How are you today?” 
“How did you go to school today?” 
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Next, the researcher checked the students’ attendance 
list. After that, she told the students about the general 
aim and objectives of the lesson. 
“Are you ready to join my class today?” 
After the students ready to join our class, the next step, 
the researcher asked the students to recall the materials 
that they had learned in the last meeting. 
“Do you still remember what we had learned in the last 
meeting?” 
“Please mention it together with me” 
Along with the researcher, the students would mention 
all the features in recount text. It was done to 
strengthen their memory of the materials and to avoid 
the repetition of explaining the materials that had 
explained before. 
 Main activity 
The researcher asked the students whether they 
remember or not with the home work given in the last 
meeting. Then she requested the students to gather with 
their group. The researcher asked the students to collect 
their home work in the leader of each group. 
“Do you still remember the task that I gave you 
yesterday?” 
78 
 
 
 
“Now, please gather with your own group.” 
“Collect the story that you have found in the leader of 
each group.” 
“Now, discuss it with your friends in the group which 
story that shows the best experience to share with your 
friends.” 
With the researcher’s guide, the students discussed 
about the story that they have brought. Then, the 
researcher asked the students to analyze the text based 
on the characteristics of recount text. 
After this activity, the researcher used rolling group as 
the strategy to improve students’ confidence and  
bravery. When the students finished their discussion, 
the researcher requested that each of student in each 
group should understand about the story and its 
characteristics because she/he has to explain it to the 
other students in other group. 
“Have you finished?” 
“Did everyone in the group know and understand the 
story and its characteristics?” 
“Ok, this time, we will do a rolling group activity.” 
“For the example, all the members of group one should 
come out and take a place in other group. Because there 
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are four members in the group and five groups in total, 
so the members of group one should split themselves 
into four and explained the materials that you have 
discussed before.” 
“In the end of the discussion, I will choose some of you 
randomly to explain about the story.” 
“Let’s begin.” 
After all the discussion finished, the researcher chose 
some students from each group randomly to tell the 
story with its characteristics from the other groups. 
With her guidance, the students done the activity.  
The researcher asked the students again whether they 
still confused or not about recount text. When the 
researcher sure that her students were understand about 
the material, she requested the students to separate from 
their groups and returned to their respective seats. 
Then, the researcher gave a piece of paper consisted of 
a test for the students. She asked them to write a 
recount text based on their own interesting experience. 
They have to write a text consisted of three or four 
paragraphs with the main idea in the beginning of the 
paragraph and supporting ideas after it. 
 
80 
 
 
 
 Closing 
At the end of the class, the researcher asked the 
students to review what they have been learned in today 
class. She also asked them whether the general aims 
and objectives of today lesson were achieved or not. 
This should be done because the researcher, as the 
teacher, should get the students’ belief in her teaching 
learning process. The researcher thanked them for their 
cooperation and participation during the class. 
3) Objective stage 
This stage was done to find out whether the 
implementation of audio-visual media in teaching writing 
recount text can help the students to understand more better. 
Observing was done during the implementation of the action. 
The observation in cycle II classify based on the formulation of 
the problem found in the cycle I. 
In this research, the researcher conducted cycle II to the 
tenth grade students in MAN 3 Sragen. Based on the reflection 
on the implementation of audio-visual media in teaching 
recount, the researcher found out that audio-visual media 
boosted their confidence and aided them in understanding their 
work. The students also thought that when they learned using 
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audio-visual media, it encouraged their interest and helped them 
to understand the material more deeply. 
The implementation of audio-visual media in the 
classroom to teach writing recount text really gives significant 
improvements, even in every cycle in this research, especially, 
after the researcher re-planning the strategy that used in cycle I 
to cycle II. The statement of improvement of the students’ 
writing skill were shown in the table 4.5 below. The result 
showed that there were improvements in students’ writing skill 
based on the comparation data between the score in pre-test, 
cycle I and cycle II. 
Table 4.5 Cycle II Post-test Students’ Score 
NO STUDENT 
SCORE 
Or Co Voc Gram Mec Total 
1. Vita Fitri  18 23 17 17 3 78 
2.  Ayu Putri Yanti 19 23 17 16 3 78 
3. Yuliana Tri Ambarwati 18 23 19 16 3 79 
4. Munawaroh  17 24 16 16 3 76 
5. Dwi Nur Khasanah 17 22 18 17 3 77 
6. Risa Vindi A  18 25 17 16 3 79 
7. Eva Veronica  20 27 20 22 4 93 
8. Maratus Sholikhah 18 23 17 16 3 77 
9. Maria Ulfa 16 22 19 17 3 77 
10. Muh Al Huda  17 23 17 16 3 76 
11. Fery Iryanto 17 21 16 16 3 73 
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12. Arfian  17 22 19 17 3 78 
13. Oktavia Sekar  17 22 17 17 3 76 
14. Riki Aji Saputro  16 22 19 18 4 79 
15. Siti Arifah 17 21 18 17 3 76 
16. Dimas Saputro  20 27 19 20 4 90 
17. Umi Aqidaul Aliyah  17 22 17 17 3 76 
18. Galih Ginanjar  16 25 16 16 3 76 
19. Galang Saputro 17 22 16 15 3 73 
20. Budi Utomo 16 22 16 15 3 72 
 MEAN 17.4 23.05 17.5 16.85 3.15 77.95 
 
Those five indicators that showed in the table 4.5 are Or 
= Organization, Co = Content, Voc = Vocabulary, Gram = 
Grammar and Mec = Mechanic. This indicators are used as a 
guide by the teachers to evaluate students’ ability in writing. The 
researcher used the scoring guide from Brown & Bailey (1984) 
and Heaton (1988). Both scoring guide are completed each 
other, so to have a better scoring guide, the researcher used both 
of them to evaluate the students’ writing ability. 
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Table 4.6 Total Score of Students’ Writing from Pre-test and Cycle I 
No. Students 
Score 
Pre-test Cycle I Cycle II 
1. Vita Fitri  59 67 78 
2. Ayu Putri Yanti 56 64 78 
3. Yuliana Tri Ambarwati 59 66 79 
4. Munawaroh  56 63 76 
5. Dwi Nur Khasanah 58 67 77 
6. Risa Vindi A  56 63 79 
7. Eva Veronica  70 81 93 
8. Maratus Sholikhah 54 63 77 
9. Maria Ulfa 58 66 77 
10. Muh Al Huda  55 64 76 
11. Fery Iryanto 52 61 73 
12. Arfian  57 65 78 
13. Oktavia Sekar  56 65 76 
14. Riki Aji Saputro  59 67 79 
15. Siti Arifah 55 65 76 
16. Dimas Saputro  66 76 90 
17. Umi Aqidaul Aliyah  59 66 76 
18. Galih Ginanjar  54 62 76 
19. Galang Saputro 55 60 73 
20. Budi Utomo 55 61 72 
MEAN 57.45 65.6 77.95 
 
Table 4.6 is showing us the comparison between pre-test, post-
test cycle I and post-test cycle II score of each of the student. It 
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can be seen that there were any significant improvements in 
students’ writing ability. These improvements can be achieved 
because of the audio-visual media that was used in teaching 
learning practices. It encourages students, pre-service teachers 
and teachers to see the necessarily in the media usage in 
teaching learning process. More over, in this research, there 
were two students who had a great improvements in their 
writings. Their writing scores were more than the minimum 
passing grade of English lesson.  
 
Table 4.7 Score comparison between pre-test, post test 
cycle I and post-test cycle II 
 
No. Score Pre-test Cycle I Cycle II 
1. Lowest 52 60 72 
2. Highest 70 81 93 
 MEAN 57.45 65.6 77.95 
 
Furthermore, table 4.7 showed us the differences of the 
lowest and highest score from pre-test until post-test cycle II. 
This is the example of the improvements of the students’ ability. 
The students did their best to improve their ability. It can be 
seen by the gap of the score of before and after the treatment. 
Although most of the students were showed a significant 
improvements, but there were also students who were barely 
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passed the passing grade of English lesson. It was not because 
they were not interested in learning. They were already given 
their best in doing all of the activities and the post-test. After 
post-test cycle II were done, the data studies showed positive 
results for students’ creativity and ability in writing recount text 
in many different indicators. Most of them have significant 
improvements in their ability.  
At the end of post-test cycle II, they had enough 
competence in writing recount text. The students were able to 
write a main idea in each paragraph, put the suitable supporting 
ideas in every paragraph, almost grammatically correct, and 
understand about the organization and characteristics of recount 
text. The content of the text also suitable with the social function 
of recount text that is retell events or experience in the past. 
Their writing indicated they wrote meaningful and 
understandable recount text. The students were also able to use 
past tense and conjunction which are the parts of language 
features in recount. 
From all the data above, it can be seen that there were 
significant improvements on students’ writing skill in recount 
text. There was a significant progress comparison in 
organization, content, vocabulary, grammar and mechanic of the 
students from the score of pre-test, post-test cycle I and post-test 
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cycle II. It can be concluded that the implementation of audio-
visual media in teaching writing recount text is successful. 
4) Reflection stage 
In the implementation of the two cycles, the researcher 
was used the mean score of pre-test, post-test cycle I and post-
test cycle II to measure the students’ improvement. This action 
research has been proved that the use of audio-visual media in 
teaching learning process may increase the students’ ability that 
are not skilled and creative enough to write recount text. 
Through this research, the researcher was seeking to understand 
how the media is appropriately implemented in the classroom 
and made an effective teaching learning process. 
Based on the research from the beginning until the end, 
there were some positive results that can be seen from 
implementing audio-visual media in the classroom, that are: (a) 
the students’ ability in writing recount text were improved, (b) 
the students’ were more enthusiastic in joining the class, (c) the 
students felt refresh because the researcher used different 
methods than their usual class, (d) the students were really 
understand the characteristics of recount text, (e) the students 
were more actively participate in the teaching learning process, 
(f) the result of the students’ post-test in cycle II showed that the 
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implementation of audio-visual media in teaching writing 
recount text is successful.  
 
B. Discussion 
The discussion of the study was focused on the result of the cycles (pre-
test, post-test cycle I and post-test cycle II) and the proces of teaching 
learning during this research. The improvements of students’ writing ability 
in recount text was the result that hoped the researcher to be achieved. This 
discussion was developed from the data got from the research. The data was 
collected through various sources and techniques during the research along 
with the pre-observation until post-test done in cycle II. 
Analysis and interpretation of the data were based on the relevant 
background theories and literatures. The result of the analysis and 
interpretation show great improvements in the students’ writing ability and 
their attitudes when this research was conducted. Based on the findings, the 
researcher realized that there were many changes in the students cooperation, 
enthusiasm, participation and also aptitude in learning English. From the data 
above, it can be seen the difference of mean in each of the test. In pre-test, it 
has 57.45 as the mean score. In post-test cycle I, the mean is 65.6. While, 
77.95 is the mean score in post-test cycle II. By seeing the gap between each 
of the score, it can be concluded that the ability of the students have been 
improved through the use of audio-visual media in teaching learning process 
of writing recount text. 
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Audio-visual media is one of the tools that can be used in the classroom 
with the help of technology. Technology developments are very fast and the 
students, as the teenagers, are so into technology. It seems like they could not 
do anything without it. Technologies are having many advantages that can be 
used to help daily acitivities, not only for pleisure, but also for education. 
That is the reason why the researcher was used audio-visual media, as the part 
of technology, to help increasing the students’ ability in writing recount text. 
The researcher wanted to take advantage of the things that felt familiar for the 
students. The reason is because the researcher wanted to help them overcome 
their weaknesses in English lesson, especially writing. 
By using audio-visual media in teaching writing, the students also 
indicated cooperative ad enthusiastic participation in the classroom. It was 
because they felt familiar with it and they could enjoy using the thing they 
like in teaching learning process. To them, using video as the media in the 
class was not a common thing. They really excited when the researcher 
played the video in the classroom and the students interested with the 
materials brought by the researcher. The students could express their feelings, 
ideas and problems during the teaching learning process. 
The plan of using audio-visual media in teaching learning process 
supported the idea of students’ ability in writing was increased through the 
incorporation of attractive materials from the media and also created a 
friendly class atmosphere. The result of the study revealed the positive 
improvements in students writing ability, the effective classroom teaching, 
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students and teacher active participation, cooperation between the students 
themselves, and classroom interaction. It was concluded that the use of audio-
visual media in the classroom can enhance students’ skill in writing recount 
text. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter draws conclusion of the study based on the findings and 
provides some suggestions for further research and implication of the result of this 
study as well. 
A. Conclusion 
The use of audio-visual media in the classroom can improve students’ 
writing ability especially in recount text. The positive results from the 
observation and all the tests done to the students showed that they were able 
not only making a recount text but also understanding its characteristics. The 
difference of mean score from each test was the proof of the students’ 
improvement. Mean score of pre-test is 57.45. This score was used as the 
guide for the researcher to examine students’ development. The researcher 
used a mix scoring guide from Brown & Bailey (1984) in Brown (2004: 244-
246) and Heaton (1988: 146). 
After knowing the problems of the students from the result of pre-test, 
the researcher made a lesson plan of cycle I with a refreshing method and 
media which may trigger students’ attention in learning English, especially in 
writing. The mean score of post-test in cycle I is 65.6. There was an increase 
in the students’ ability in writing. It can be said that the media used in the 
classroom may be usefull in teaching the materials for the students, but there 
were some students who had not passed the passing grade of the lesson. By 
 
90 
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learning the problems taken from the cycle I’s treatment, the researcher re-
planned the strategy and conducted cycle II to help the students increasing 
their capacity in writing class. The result of cycle II is 77.95 and it is the 
mean score of the post-test. By comparing with previous mean score from 
pre-test and post-test cycle I, it can be seen that there was another 
improvement in the students’ post-test score. 
Another result from this research is that by making a good preparation 
for an English class using audio-visual media can effectively help to conduct 
interesting and active teaching learning process in facilitating students’ 
writing improvements. The condition of the classroom when the research was 
conducted can be the prove of this result. 
Using appropriate approach and media in the classroom can influence 
the condition and the result of its process itself. The implementation of audio-
visual media in teaching learning of writing recount text was proved to be 
successful in improving students’ ability in writing the text. From the data, 
description and results of the research, it can be concluded that using audio-
visual media in teaching writing can be one of alternatives used by the teacher 
as the media to improve students’ ability in learning writing recount text. 
 
B. Suggestion 
After conducting the classroom action research to improve students’ 
writing ability in recount text at the tenth grade students in MAN 3 Sragen, 
the researcher would like to conveyed some suggestions: 
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1. For the Teacher 
Generally, the writing difficulties were similar, even for the tenth grade 
students. Because we learn English as foreign language, English teacher 
should make an interactive and interesting teaching learning process. 
She/he should be able to choose an appropriate approach and media to 
help improving the students’ ability. Audio-visual media is one of the 
teaching aid that have many aspects including for inspiring learners to 
achieve personal and academic excellence. It can help the students to 
manage their needs and interests on the study and expand their 
consideration of sharing, supporting and working together not only as 
group but also as individual. 
2. For the Students 
Audio-visual media in teaching learning process offers an interesting and 
effective presentation of the materials learned. It can help the students to 
understand and learn the materials easier. Audio-visual media also 
enables the students to actively participate in classroom and create a 
greater discussion between student with student or student with teacher. 
3. For Further Researcher 
This research is discussed about the implementation of audio-visual 
media in teaching learning writing recount text in tenth grade students of 
MAN 3 Sragen. The researcher expects that the results of this study can 
be used as the starting point to the future research and as the additional 
reference in other research. There are many other new technologies that 
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can be used in teaching learning process. For future researchers, it will be 
good to conduct a research by using new technologies to help improvig 
the students’ ability in learning English as foreign language. 
75 
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Appendix Cycle I Students’ Post-test Score 
NO STUDENT 
SCORE 
Total 
Or Co Voc Gram Mec 
1. Vita Fitri  16 18 15 15 3 67 
2.  Ayu Putri Yanti 15 17 15 14 3 64 
3. Yuliana Tri 
Ambarwati 
16 18 17 14 2 66 
4. Munawaroh  14 18 14 14 3 63 
5. Dwi Nur Khasanah 15 18 16 15 3 67 
6. Risa Vindi A  13 19 15 14 2 63 
7. Eva Veronica  18 22 18 19 4 81 
8. Maratus Sholikhah 13 18 15 14 3 63 
9. Maria Ulfa 14 18 17 15 2 66 
10. Muh Al Huda  13 19 15 14 3 64 
11. Fery Iryanto 13 17 14 14 3 61 
12. Arfian  13 18 17 15 2 65 
13. Oktavia Sekar  15 18 15 15 2 65 
14. Riki Aji Saputro  13 19 17 16 2 67 
15. Siti Arifah 14 17 16 15 3 65 
16. Dimas Saputro  16 21 17 18 4 76 
17. Umi Aqidaul 
Aliyah  
14 19 15 15 3 66 
18. Galih Ginanjar  13 19 14 14 2 62 
19. Galang Saputro 13 18 14 13 2 60 
20. Budi Utomo 13 18 14 13 3 61 
 MEAN 14.2 18.4 15.5 14.8 2.7 65.6 
 
